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Explaining the Difference Pack
 
Learning Link Scotland and Evaluation Support Scotland 
brought together voluntary adult learning providers to build 
a collective vision of the difference they make and how they 
contribute to local and national outcomes. We produced a model 
to describe this difference and generated much learning about 
how to evidence our impact. This approach, which we called 
Explaining the Difference (EtD), was a great success and was 
welcomed by Scottish Government and HMIE. We wanted to 
share the work we produced and the process we followed so 
others can make use of our learning.

The intention of this pack is to give people an understanding 
of the work of the pilot phase of EtD. It will be of use to 
Community Learning and Development (CLD) practitioners 
drawn from voluntary sector and local authority staff, and 
volunteers; really all those who are concerned with making 
a change within communities. So the pack is for you if you are:

• The manager of a multi-project organisation and you want 
 to understand better how different projects and interventions 
 join together to contribute to an overall difference

• A facilitator or leader of a group of similar organisations that 
 are working together and want to show how collectively they   
 contribute to local or national outcomes (for example a local   
 umbrella body, forum or equalities grouping)

• A development worker who is keen to reflect upon your 
 practice and make sure that you understand the impact 
 of your organisation’s work and its fit with other projects

• A CLD manager who wants to understand better how 
 services in your area fit together and contribute to local 
 strategies etc

Introduction

How to Use the Pack...

Part 1: 
The Process and Model of Explaining the Difference
This section describes how we ran the pilot and developed 
the model. Readers will be able to see the adaptability of this  
approach for community based adult learning or indeed any 
aspect of CLD since the process and model would be relevant 
for other priority areas. 

Part 2: 
Learning from the Pilot of Explaining the Difference
This section shows how we applied the tools developed in the 
pilot.  It showcases the collective model that was produced and 
individual models and case studies. It will be particularly useful 
for anyone working in community based adult learning. It will 
help you think about the impact of your work and see how other 
organisations are measuring the difference they make. We also 
reflect on the links between our model and local and national 
Government outcomes.

Part 3: 
Information and Support
This short section gives further information on the work 
of Learning Link Scotland and Evaluation Support Scotland 
and how to find out more about EtD.
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The Context for Explaining 
the Difference 

A number of key policy areas have been developed by the 
Scottish Government and statutory agencies over the past 
decade – all dovetailing towards outcome focused delivery. 

Working and Learning Together sets the framework for 
CLD in Scotland. The three national priorities for CLD are:

• Achievement through learning for adults
• Achievement through learning for young people 
• Achievement through building community capacity

The strategy document – Developing Change - outlined the 
need to say more about the difference that CLD makes to the
lives of individuals, groups and communities. The document 
lists the range of outcomes that CLD contributes to.

Following the Concordat in 2007 between local authorities and 
Scottish Government, there has been a shift to “localism” in the 
delivery of services. Through the development of the National 
Performance Framework, the Scottish Government outlined 
15 National Outcomes which they want to see embedded in
the work of local authorities and their partner agencies. All local 
authorities have established Single Outcome Agreements 
which strategically outline how they are going to work with their 
partners towards these National Outcomes 

Her Majesty’s Inspectorate for Education (HMIe) undertakes 
inspection and reviews of CLD provision across Scotland using 
their framework for self evaluation – How Good is our Community 
Learning and Development? 2 (HGIOCLD?2). The framework poses 
high level evaluation questions for practitioners, beginning with:

• What key outcomes have we achieved?

The four capacities of Curriculum for Excellence are also outcome 
focussed. It aims to create:
• Successful Learners
• Confident Individuals
• Responsible Citizens
• Effective Contributors

Together these policy drivers are making it ever more essential 
to show the impact of our work and present the evidence of 
the changes we are making. We believe that Explaining the 
Difference can assist you to do this easily and with clarity.

Introduction
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Process and Model of 
Explaining the Difference + Insert

Evaluation is about working out what we are doing, what 
difference we are making and what we can learn as a result.  
It involves asking questions, gathering evidence, analysing 
it and being prepared to act on the results.

Explaining the Difference (EtD) is an approach to evaluation and 
a programme for learning how to show the outcomes and the 
impacts of your work. This is a combination of a process and 
a toolkit of evaluation methods. At the heart of the process is an 
Action Learning Group and at the centre of the toolkit is a logic 
model. This section of the Pack is intended to show the process 
and development of the model in our pilot of EtD.

Why Action Learning Groups?

An Action Learning Group, as the name suggests, links actions 
with learning – allowing participants to actively test out new learning 
in the group and outside the group, back in their respective 
organisations.

We chose an “Action Learning Group” approach for the pilot of 
EtD for two reasons:

Firstly we thought we would get a better “model” to describe our 
outcomes if we worked collectively through action learning, rather 
than through more traditional research methods. We wanted to build 
a model around the existing work of organisations, starting from 
the ground up. We wanted participants to shape the model, based 
on their experiences and their understanding of “what explanations 
would work” in the contexts in which they worked.

Secondly we wanted individuals to learn from the process of 
developing the model and for their organisations to benefit as 
a result. 

Action Learning Groups are effective routes for learning for 
the following reasons:   

Focus on practice - this way of working focuses on the issues 
and solutions that participants bring to the table and enables them 
to plan and develop organisational practice. 

Peer support - it’s useful to test out ideas, methods and actions 
among your peers and have them challenged, supported and refined 
within the group. The Action Learning Group provides a supportive 
structure to work collaboratively. The learning is contextualised for 
participants as it centres on their own work and life experiences.

Confidence building – the Action Learning Group supports the 
development of confidence of participants.

Leadership - at different times, different participants can take on 
leadership roles.

How we set up an Action 
Learning Group for EtD

Involvement in the Group required a real time commitment, not 
just to attend the meetings but also to do the required homework.  
We needed to ensure that participants would have the time and 
the motivation to attend. As part of the recruitment process we 
considered the skills, knowledge and experience that we wanted 
participants to bring with them.  

We carefully thought through why we wanted to run such a Group.  
We intended it to be about personal development, collective 
understanding and organisational change, so it was important 
to decide the level at which we wanted to pitch the learning. We 
recruited people for our Action Learning Group who represented 
a range of organisations and who had the authority and power to 
make organisational changes.

Ideal numbers for an Action Learning Group are between 5 and 
10 participants and for the pilot of EtD we recruited 6 participants 
through our learning community network of adult learning 
organisations. We highlighted the key benefits* of using EtD to 
evidence outcomes and impact:

• Peer support to develop real actions and fun and enjoyment 
 in the process
• Increased ability to provide your own evidence against 
 National Outcomes
• Be seen as an innovative champion of evaluation
• An opportunity to bring your own evaluation needs to the table 
 and find solutions
• Develop your own systems and processes
• Be better prepared to engage with Single Outcome Agreements
• Be able to measure the quality and impacts of your own work
• Gain valuable experience of developing a new model
• Build sustainability through being able to convince funders 
 of your impact
• Increased skills, understanding and confidence

The Action Learning Group came together for 6 group sessions.  
In between the sessions, participants undertook individual work 
and also had a one to one support session. As a result, learning 
happened at two levels, the collective and the organisational; with 
each feeding into the other.

• The collective model was drawn from the work of individual   
 organisations.
• Participants were asked to check the model with their colleagues  
 and others, to make sure it captured what was important to them.
• Participants were also asked to develop models, indicators and   
 methods for their own organisations. This gave us some good   
 case studies, but more importantly, it allowed individuals to “take  
 the learning home”.

We had opportunities to disseminate the work, with a reference 
group and at Learning Link Scotland’s national conference. 
This proved invaluable, assisting participants to improve how we 
evidenced the outcomes and impact of our work.

The Process of Explaining the Difference | Part 1
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Why logic modelling

A logic model tells the story of your project or programme in a diagram and a few simple words. 
It shows a causal connection between the need you have identified, what you do and how this 
makes a difference for individuals and communities. Here are two simple examples: 

Time and commitment

Food budget

Gym kit

Mum and dad give up smoking

Walk to work/school

More home cooked meals

Mary and Peter join ‘Little Athletics’

Family members get fitter, feel 
better and more energetic

Save money - bigger budget 
for next family holiday

Logic models can help you to:

• Think about why your project or programme exists, why you do what you do and why you think 
 that makes a difference. They can help you explore and develop a shared understanding about these things.

• Plan a new project. In fact logic modelling is really a fancy word for planning. 
 It can help you to think about the need and what you will do to address that need.

• Communicate your thinking to people who support or benefit from your work.

• Develop your evaluation plan. A logic model can help you to identify what you expect to happen, and when. 
 It can therefore provide a pathway or road map for measuring progress.  

• Identify project or programme risks and how you might manage them.

In a Group setting, logic models provide a structure for sharing the experience of different organisations, enabling members to 
identify similarities and differences. They provide a way of presenting a “shared” understanding of their collective work and impact.

b) Jones Family ‘get active’ plan

a) Curing a headache

The Process of Explaining the Difference | Part 1

Get pills Take pills Feel better
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How we explored the logic model approach

It was important to spend some time explaining why we wanted to use this approach in the pilot EtD. 
We were aware that Group members may not have come across logic models before and needed to 
understand what logic modelling could do and how it could help the Group to achieve their aims. 

We used this model because it is helpful for thinking about monitoring and evaluation. 
It clearly links activities to outcomes and identifies whether outcomes will happen in the
short, medium or long term outcomes. This in turn helped us decide what to measure 
and when to measure it.

The pilot EtD Group explored a number of important points about logic modelling:

• Any suggested model is there to help tell the story – not to constrain it! 
 
• Logic models are never perfect. They are a summary of the work, not the detail itself. 
 Different audiences may want to highlight the story differently. Don’t spend too much 
 time refining the model. Get it to a ‘good enough’ point and then get on with using it.

• One of the most useful aspects of logic modelling is involving people (staff, volunteers, 
 partners and other stakeholders) in the process. Often the process of creating the logic 
 model and sharing understanding is more useful than the diagram produced at the end.

Situation/need

Assumptions

Inputs

External factors

Participants Short term    Medium term         Long term

Outputs Outcomes

Activities

The Process of Explaining the Difference | Part 1

The basic components
Although there are different logic models, we used the Wisconsin model. 

Here are the components of that framework:

University of Wisconsin main citation: E Taylor-Powell, S Steele and M Douglah (1996): Planning a program evaluation. 
www.uwex.edu/ces/pdande/evaluation/evallogicmodel.html
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Understanding the language

It was also important to ensure that everyone understood the 
language in the model, so that participants could use the terms 
consistently. Here were the definitions we used:

Inputs are the resources you put in to do the work: money, 
people, time, premises, equipment, etc.

Outputs are the activities or services you put on for your users.

Participants or Beneficiaries are the people that you reach. 
They are usually the people who take part in the activity or use 
the service.

Outcomes are the changes and differences that come out of 
your activities.

Short, medium and long term outcomes – the Group decides 
the times scales.

Situation describes the context in which you are working, with 
a particular emphasis on the need you are trying to address.

Assumptions are things that you take for granted.  

External factors are factors that might affect your ability to deliver 
or the outcomes that come from your work.  They might include 
political, economic, climatic, demographic factors or the actions 
of other agencies.

How we began logic modelling

To help the Group familiarise themselves with the components 
of a logic model, we described what logic models are, how they can 
be used and how they could help participants to meet the aims of 
the Learning Group. We introduced the Wisconsin model and used 
a simple example, like the one on the next page to demonstrate 
inputs, outputs and outcomes. Although this is not an adult learning 
example, it was an area of work that everyone could relate to. 

The Process of Explaining the Difference | Part 1
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How we developed the model

In any logic model it is important to understand the need that 
you are trying to address through your work. We had a full Group 
discussion airing different views and ideas about the need and 
how it should be addressed. To help identify the need, we asked 
these questions (Box 1):

	 •	What	is	the	problem	or	issue?
	 •	Why	is	this	important	and	for	whom?
	 •	What	individual	and	institutional	behaviours	contribute	
	 	 to	the	problem	and	its	solution?
	 •	What	attitudes,	aspirations,	skills,	knowledge	and	abilities	
	 	 underlie	these	behaviours?
	 •	Who	else	is	helping	to	resolve	this	issue	and	with	what		 	
	 	 resources?
	 •	Why	do	you	need	to	be	involved?

Exploring the need further

We used a creative “picture drawing” exercise to allow people to 
reflect on the need they were meeting. We shared these pictures 
and drew out common themes.

We wrote up the discussion and circulated it to Group members 
for reflection and/or checking out with colleagues outside of the 
Group. At the next meeting of the Action Learning Group, it was 
further refined and the Group agreed what should go into the 
Need section of the model.  

How we drew out assumptions

Inevitably there was discussion that highlighted the assumptions 
about how change happens. For example, the Action Learning 
Group identified that the majority of their learning programmes were 
non-formal and based on individual needs. This was based on an 
important assumption: to engage people in learning, the approach 
has to be learner centred. We made a note of identified assumptions 
for inclusion in the Assumptions section of the model.

Assumptions also became clearer at other points in the process 
of developing the model and we continued to amend and refine 
this section of the model.

How we identified inputs, 
beneficiaries and activities 

At this point in developing the model the Group needed to identify 
what resources they were going to put into the process, who would 
benefit and what activities (often described as outputs) needed to 
be undertaken. We wanted to collectively identify the similarities and 
differences and agree what should be included in the model so that 
we could start linking activities to outcomes in the next stage.

Group members were asked to spend some time alone listing the 
inputs, beneficiaries, and activities that they would suggest should 
be included in the model. The Group then came together to share 
their suggestions and agree a shared list (Box 2). 

 Inputs: staff, tutors, volunteers, money, buildings, 
 technology and input from other agencies 

 Beneficiaries: 
 - People with disabilities or health issues
 - Carers
 - Parents (sometime with specific issues e.g. addictions)
 - School leavers
 - Unemployed people
 - Low paid or unskilled refugees and asylum seekers 

 Activities:
	 -	Running	a	“Drop-in”
 - Outreach work
 - Advice and information
 - Guidance

How we indentified shared outcomes

The next stage in developing the model was for the Group to draw 
out the range and type of outcomes from their work. The aim was 
to identify common or shared outcomes.

We made sure the Group had a clear understanding of outcomes 
and how they differed from outputs or activities. The Group 
considered the 3 key questions in (Box 3) to help come to a common 
understanding. 

 Who is changing? 
 (e.g. the service user, beneficiary, organisation, community)  
 What is changing? 
 (e.g. knowledge, skills, environment, feelings)
 How will it change?
 (e.g. increase, improve, reduce) 

1

2

3

The Process of Explaining the Difference | Part 1
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Exploring common outcomes

Each participant was asked to think about the outcomes of their 
work and put their outcomes onto post-it notes, one outcome 
per post-it. Working in pairs, participants discussed each other’s 
outcomes and made sure they were “change led”, rather than 
“activity based” (in other words, an output).

Participants were then asked to stick their outcomes on the wall 
or on a flip chart. Through group discussion we clustered together 
those that were similar. We looked for common ways to express 
these clustered outcomes. At this point the outcomes didn’t have to 
be perfect; Group members understood that they could be “cleaned 
up” when we began to make the links to activities and beneficiaries.

How we sequenced the outcomes

Sequencing these collected outcomes was an important stage 
in developing the model because it consolidated the work of the 
Group.  This next stage brought all the thinking and discussions 
together and started linking outcomes to activities. By ordering 
or sequencing the outcomes the group created causal chains, 
in	other	words,	began	to	understand	“What	leads	to	what?”

 To assist the Group, we considered this simple example:

 We used lots of flip-chart paper and post-it notes in this process. 
 We moved the post-it notes around to reflect the Group’s view 
 about how activities led to outcomes at different times. We ended 
 up with a very rough model that the facilitator took away and   
 cleaned up. This was circulated and further refined at the next   
 meeting.

How we identified external factors

External factor are those things over which you have little or no 
control. So for example an external factor which may affect your 
work could be short term funding or a change in policy direction. 

The Group was asked to consider the outcomes and discuss 
these questions:

•	What	factors	might	help	or	hinder	achieving	the	outcomes?
• Consider each outcome under the following heading, factors   
 that are: political, economic, environmental, demographic,   
 technological, legal. 
•	Can	you	do	anything	about	these	factors?
•	What	agencies	can	support	or	threaten	your	work?
•	What	are	the	possible	impacts	on	the	beneficiaries?
• How can you better manage relationships and partnerships 
	 to	achieve	your	outcomes?

Following these discussions, Group members were able to identify 
the external factors that would be potential threats or opportunities 
and this allowed them to consider how these could be managed. 

Drop in session

Increased 
knowledge options

Full course

Activity

Outcome

Taster sessions

Activity

Increased 
confidence

Outcome Activity

The Process of Explaining the Difference | Part 1
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How we refined the model

The draft model that the Group produced contained a summarised 
situation or needs statement, the sequence of inputs, activities and 
outcomes,	assumptions	and	external	factors.	Refining	the	model	
was an important part of the process, holding onto the important 
links that Group members had already identified.  

Members of the Group were asked to reflect at different times 
on the model; giving them the opportunity to clarify thinking and 
question the content. Over a number of sessions we:
 
• Amended the needs statement 
•	Re-worded	and	re-ordered	outcomes		
• Captured more assumptions
• Changed and simplified the model

Evidencing the model

One of the reasons for developing a logic model is that it gives 
you a pathway of cause and effect. From here you can begin to 
identify the things that would evidence whether you are making 
progress and making a difference. The Group was aware that they 
could have focused on any number of areas to evaluate and we 
used the table below to facilitate discussion on this but Explaining 
the Difference focused on the ways of measuring the outcomes 
identified in the model. 

Evaluation questions

Is	our	analysis	of	the	problem	correct?	
Has	it	changed?

Are	resources	available	and	being	used	as	planned?

Are we delivering the activities as planned and 
to	agreed	standards?

Are	we	reaching	the	right	people?		
What	factors	are	affecting	take	up?

Are	we	making	a	difference?

Process

Environmental scanning, research

Management of finances, people and resources

Recording	activities
Checking satisfaction
Quality checks

Recording	participation
Asking participants 

Collecting information at the beginning and end

Situation

Inputs 

Activities

Participants

Outcomes 

The Process of Explaining the Difference | Part 1
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Measuring the outcomes using indicators 

The Group explored the nature of outcomes and identified that 
some outcomes were easy to measure because they are “hard” 
i.e. tangible because there is something that you can count. For 
example if the outcome is to increase employment, the indicator 
of this would be the number of beneficiaries who have moved into 
employment.

Some outcomes are “soft” and are more difficult to measure. 
With these you need to set proxy indicators. These are things 
that might reasonably show that your outcome is happening. 
For example, if the outcome is to increase young people’s self 
confidence, an indicator might be whether a young person is able 
to participate in group activities or express their views clearly. 

The indicators should be able to show whether things have 
stayed the same, improved or worsened.  This means looking 
for levels such as:

• Level of knowledge
• Level of skills
• Types of behaviour

The consensus from our Group discussions was that a baseline 
measurement was needed in order to compare progress. So for 
example, in working with learners, you may gather information on 
their level of skills, knowledge or ability at the start of the programme, 
so that you can measure their progress at different stages and at the 
end of the programme.

How we developed indicators

The Group considered a three step process (Box 4) to developing 
indicators:

 Step 1
 For each outcome you need to ask yourself what it would look   
 like if you had achieved it. Allow yourself to imagine all sorts of   
 possibilities and come up with as many as you can think of in a 
 list. These are your potential indicators. 

 Step 2
 From your list of potential indicators indentify those that you 
 can collect information on and think about how easy it will be 
 to collect that information. The ones that you choose will 
 become your key indicators.

 Step 3
 Check out with other stakeholders (such as funders, partners 
 and users) whether the key indicators that you have chosen 
 are the most relevant ones to the outcomes to be achieved.  
 You may find that some of the indicators that you develop are   
 relevant to more than one of your outcomes. 

How we measured the indicators: methods

The next step was to decide exactly how we would measure the 
indicators. In (Box 5) there are some common sources of evidence 
that suggest particular methods

 Common sources 
 of evidence
 
 Client tells you

 Third party tells you 

 Behaviour changes

	 Records

 Hard evidence 

The Group considered methods for collecting evidence against the 
indicators they had come up with and identified some key methods; 
in particular these were methods which could inform many indicators 
at the same time.

4

5

Common Methods

Record	casual	feedback,	
Questionnaires, Interviews, Focus 
groups, Video diaries, Exercises, 
Mapping and visual progress tools

Observation notes

Attendance	sheets,	Record	of	
activities, Use of services

Tracking what happens and 
comparing statistics (e.g. illness, 
employment, debt, non-attendance

The Process of Explaining the Difference | Part 1
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One-to-One Support

For this Action Learning Group we built in some one to one 
support for members to develop their own organisational or 
project logic models, plans for evaluation and methods for 
collecting evidence. We did this for a number of reasons:

• Better individual stories help to strengthen the collective 
 story
• Indicators and methods are based on ‘real experience’ 
 and ‘good practice’
• It can help develop case studies which demonstrate what 
 people are doing in practice
• It can further build the capacity of members
• It gives something back to the organisation in return for the 
 time and effort they have put into the group

This one-to-one support provided organisations with a 
“critical friend”, who could give feedback on the clarity of their 
story, who could question their logic and help them to think 
about different ways of expressing that. In addition it helped 
them to think through the best indicators and possible methods 
for collecting information. During the one-to-one sessions we 
focussed on a number of questions (Box 6):

 Outcomes: 
	 Why	is	that	important	and	how	do	you	know?	Why	do	you	
	 think	that	that	leads	to	that?	These	are	the	“so	what?”	questions.	

 Indicators and methods: 
	 Do	they	seem	like	the	right	indicators?
 Do the methods for collecting data in reality match up with 
	 the	outcomes	and	indicators?	
 Could better use be made of existing data collection forms 
	 by	making	them	more	outcome-	focused?
	 Is	too	much	data	being	collected?	Can	things	be	simplified?
 Is data collection both sufficiently sensitive to the group giving   
	 information	and	proportionate	to	the	service	they	are	receiving?

 Overall model:
	 Is	it	plausible,	doable,	and	testable?
 If you were a stakeholder (funder, user, other agency) 
	 what	questions	might	you	ask?

Mapping against other’s outcomes

The Group did some work on mapping their model against local 
Single Outcome Agreements (SOA) and National Outcomes. This 
allowed them to consider how to demonstrate the extent to which 
their work contributes to the work that government and others 
are doing or want to fund. The Group saw this as a real chance to 
promote their work and show why it was important.   

The Group considered:

• Where they saw Adult Learning/CLD being placed within their   
 local SOA. For example, was it being linked to a particular 
	 National	Outcome?

• Where they saw the best fit between outcomes that they had   
 identified in their own work and those of the SOA.

These links to their local SOA could be added onto the 
organisation’s model. They could also consider how they would 
show that they were contributing. In the case studies in Part 2, you 
will see some useful models which make the links to local outcomes.

6
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Individual work and homework
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Setting up the Group

Agreed the aims of the group and how it will work

Learn about logic models

Explored the community needs we met

Drafted a common needs statement

Refined the needs statement

Mapped inputs, activities and participants

Identified shared outcomes

Squenced those outcomes

Refined the model

Mapped against local and national outcomes

Identified ways to evidence the model

Shared individual models, indicators and methods

Group work

Share needs statement with colleagues

Draft rough logic models of organisation or project

Check models with colleagues

Present model to reference group and conference 

Map against their local outcome agreement

Develop their own full logic model, 
mapped against local outcomes

Develop indicators and methods with support

Draw out 
assumptions 
and external 
factors

Insert



The Pilot EtD Model

The logic model was produced by the pilot EtD to show the 
outcomes and impact of the work of the voluntary adult education 
sector, with a particular focus on the impact on learners. 

Key points from the model:
The voluntary adult education sector is part of a broader picture 
of provision, but targets groups who find it harder to access 
mainstream education or to cross educational and life transitions.  

Once people enter education or learning, they work towards 
outcomes of gaining skills and knowledge, gaining confidence 
and motivation, putting skills into practice leading onto 
improvements in people’s life and employment prospects.

However, before people even set foot in a classroom, they might 
need encouragement and support to take up learning opportunities.  
The EtD Group called this “pre-learning activity”. We recognise that 
some people need extra support and encouragement because of 
actual and perceived barriers to learning and that this support has 
to be flexible and holistic. As a result 

• Learning opportunities are person centred and life relevant, 
 filling gaps in current provision

• Ongoing support is given to overcome barriers (e.g. provision 
 of childcare)

This support and encouragement continues even after people 
have started more formal learning. This is so they can “learn how 
to learn” and gain the confidence and motivation to take learning 
further alongside achieving learning outcomes.

In some cases learning is specifically used as a way to bridge 
social isolation and integrate people into their communities. 
In any case it enables people to feel more connected to others.

Other factors that distinguish the voluntary adult education 
sector include:

• The use of volunteers and encouraging learners to become   
 volunteers themselves

• The role voluntary adult learning providers play in identifying 
 the learning needs of disadvantaged groups and ways that 
 others can improve their policy or provision. 
 

Learning from the Pilot of Explaining the Difference | Part 2

The Learning from the Pilot of Explaining the Difference 
 
In this section of the Pack we describe the learning that took place in our pilot of Explaining the Difference. 
Parts 1 and 2 complement each other; allowing users of the Pack to learn about the process and model in 
Part 1 and see concrete examples of the models and tools developed by the Action Learning Group in Part 2. 

+ Logic Model Insert
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Indicators for voluntary adult learning outcomes 

The pilot EtD Group identified a number of outcomes and the outcome indicators which would show that the outcome was happening:

Outcomes – putting skills and knowledge into practice

Outcomes

Increased knowledge and skills 

Put skills and knowledge into practice

Qualifications and/or experience

Increase pride in self

More work ready

Indicator

Assessment of skills before and after
Qualification awarded (accredited or not)

Level of confidence
Uptake of volunteering opportunities
Able to take on new things
Applying for jobs

The qualification!
Work placement

They tell us
Level of interaction with others
Ability/willingness to move on

Level of communication skills
Appropriate CV
Level of team working
Appropriate behaviours 
Level of understanding of the labour market: how realistic 
Level of motivation
Level of preparedness for interviews
Level of ability to use variety of job search strategies

Outcome

Engaged participant

Improved knowledge of educational options

Better able to articulate current skills 
and support needs

Better able to overcome barriers

Increased confidence and motivation to take 
up learning opportunities

Decisions made about next steps

Indicator

Attendance at events
Taking part in discussion and activities
Extent to which they feel ‘they belong’ 
Thinking about next steps
Overcoming barriers e.g. childcare

Level of information about options
Applications to courses

Ability to state needs
Use of support services

Ability to state needs – barriers and what needs to be overcome
Use of support services
Take up provision/ courses
Extent to which barriers addressed

Take up of learning opportunities
Level of comfort/ enthusiasm in trying new courses

Choice re learning opportunities 
Take up learning

Pre-learning outcomes

Learning from the Pilot of Explaining the Difference | Part 2

Applying for further courses/
qualifications
Level of engagement with others 
Planning for the future

Volunteer experience
Progress to higher or other education

Level of assertiveness
Personal presentation

Ability to draw up a realistic action 
plan/ Personal Development plan (PDP)
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Outcomes: learning how to learn

Outcome

Learn how to learn

Increased motivation

Increased confidence

Indicator

Awareness of what helps and hinders learning
Level of confidence
Learner identity
Level of motivation
Challenge to tutoring approach

Participate in the learning process
Learner persistence

Ability to cope with course content
Level of comfort/enthusiasm in the learning process
Participate in the learning process

Outcomes: community integration 

Outcomes

Increased social contacts and networking

Improved understanding of other 
cultures/communities

Integration between groups and communities 

Volunteer to support others 

Indicator

Groups belonged to
Sources of support
Friends at the learning centre
Awareness of/using other facilities
Volunteering or giving support to others

Having friends from different backgrounds
Awareness of/using other facilities that are non-traditional for that learner
Giving support to others from a wider back-ground
Number of sources of support from other backgrounds

Make up of groups using learning centre
People taking part in community groups activities or events
Awareness of/using other facilities that are non-traditional for that learner
Having friends from different backgrounds
Giving support to others from a wider back-ground
Number of sources of support from other backgrounds

Volunteering or giving support to others

Learning from the Pilot of Explaining the Difference | Part 2
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Collecting data on Outcomes and Indicators
 
The pilot EtD Group explored the kind of data and methods they would need to use to evidence their work. 
From this sample below, it was clear to the Group that they were doing much of this data collection already 
and that importantly, one source of data could be used against more than one outcome/indicator.

Outcomes

Engaged participant

Integration between 
groups and communities

Learn how to learn

Put skills and knowledge
into practice

More work ready

Volunteer to support others

Qualifications and/or 
experience

Increased knowledge 
and skills

Increased social contacts
and networking 

Improved understanding 
of other cultures/
communities

Indicators

Attendance at events

Make up of groups using 
learning centre

Awareness of what helps 
and hinders your learning

Level of confidence

Level of ability to use variety 
of job search strategies

Volunteering or giving 
support to others
Qualification

Assessment of skills 
before and after

Groups belonged to

People take part in 
community groups’ activities 
or events

Source of evidence

Registration details
Records of attendance 

Personal development 
planning
Feedback from tutors
Third party feedback

Feedback from learner
Feedback from third party

Feedback from learner
Feedback from tutors
Level of qualification awarded

Feedback from learner
Feedback from third parties
Community surveys

Methods

Analysis of demographic 
and geographical information

Initial assessment
Action plans
Review meetings
Exit interviews / assessment
Observations of course 
record or informal chat
Questionnaire/ informal chat

Follow up questionnaire/ 
phone call
Follow up questionnaire / 
phone call 
Unsolicited feedback re 
individual, programme or 
organisation

Evaluation sheets
Course exercises
Video diaries
Course record
Required assessments

Include question in 
methods above
Success book for unsolicited 
feedback and good news 
stories
Analyse evidence provided 
by others or conduct own 
as part of community needs 
assessment

Learning from the Pilot of Explaining the Difference | Part 2
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Links to national and local outcomes

In the pilot EtD we examined the National Performance 
Framework with its 15 National Outcomes and considered 
a sample of local Single Outcome Agreements (SOAs). 
Overall it was clear that the EtD participants found a much 
closer alignment with the National Outcomes than the sample 
of SOAs. 

Group members could see links to nearly all of the 
15 National Outcomes, but found a particularly strong 
fit to the following:

• No. 2 - We realise our full economic potential with more 
 and better employment opportunities for our people.

• No. 3 - We are better educated, more skilled and more 
 successful, renowned for our research and innovation.

• No. 7 - We have tackled the significant inequalities in 
 Scottish society.

• No. 11 - We have strong, resilient and supportive 
 communities where people take responsibility for their 
 own actions and how they affect others.

Some individual programmes have a particular fit to 
other National Outcomes, dependent upon the focus 
of learning. These included:

• No. 5 - Our children have the best start in life and are 
 ready to succeed. 

• No. 6 - We live longer, healthier lives.

• No. 8 - We have improved the life chances for children, 
 young  people and families at risk.

It was harder to show links between the model and SOAs, 
because in relation to adult learning, SOAs tended to focus on 
outputs, e.g. on the number of courses or the number of learners. 
Howeve,r pilot EtD participants did see the benefits of making links 
to the developing SOAs and putting a marker where they could 
against their own and their local SOA outcomes. So for example, 
two of the Group members showed in their own logic model, where 
they fitted with their SOA against local outcomes concerned with: 

• Increased number of learning opportunities for adults
• Increased participation in alternative curricula options

See the Craigowl and Lead Scotland case studies for an example 
of links being made to SOAs.

Learning from the Pilot of Explaining the Difference | Part 2
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 Background

This is the story of the Making a Difference (MAD) programme 
which has been developed and piloted by Rosemount Lifelong 
Learning and is now in three areas of Glasgow. Rosemount Lifelong 
Learning aims to reduce poverty by providing high quality childcare 
and increasing lifelong learning opportunities in an approachable 
and supportive community setting. Our objectives are to:

• Improve access to education that allows adults and children to   
 realise their full potential

• Increase potential for employment and career progression

• Create a healthier and more confident community

• Remove barriers to participation and encourage integration 
 of all individuals by increasing the accessibility of services and   
 support in a family friendly environment

The MAD Programme aims to improve the life skills of young 
parents (aged 16-25) who are social housing tenants and who are 
at risk of being unable to sustain their tenancies. The programme 
has been developed and refined over the last two years and has 
several key features:

• Considerable resources are employed at the promotional stage,  
 contacting housing, social work and other stakeholders to identify  
 parents from the target group, gaining the trust and identifying the  
 interest of the young parents.

• The programme content is participant led, with a wide variety 
 of activities designed to engage and sustain the interest of the   
 young participants.

• Content varies but includes a mix of confidence building, health   
 promotion, financial management, parenting skills, core skills.

• Parents are asked to commit initially to the first stage, and   
 experience a sense of achievement at the end of each of three   
 stages of the programme, which increase in intensity and   
 complexity. The programme totals approximately 450 hours   
 delivered over 36 weeks.

• Several local agencies including a local FE College are involved in  
 delivering elements of the programme; this builds relationships   
 and contacts which encourage on-going participation in services  
 and also build capacity and understanding on the part of local   
 agencies.

• Provision of 1:1 guidance is essential, supporting parents to   
 identify and overcome barriers, discuss and review aspirations 
 and progress.

• On-site childcare is provided for children, a majority of whom are  
 under three years old; childcare is a major ‘draw’ for parents and  
 helps to sustain engagement in the programme.

• Parents receive a weekly attendance allowance and a donation   
 towards a Credit Union savings account which encourages   
 improved financial management. 

 Evaluation method

Prior to involvement with ‘Explaining a Difference’ we used a Weavers 
triangle’ model for the project, with six outcomes, five of which 
have remained within the new logic model. The six outcomes and 
associated outputs were to be evaluated against 14 indicators using 
25 measures; not surprisingly, we failed to implement this M&E 
system effectively! In addition, we had commissioned an external 
evaluation of the programme, which found excellent results for adults 
but less evidence of impact for children, due largely to a lack of 
baseline information.

Case Studies from the Pilot of EtD:  
Rosemount Lifelong Learning 
Making a Difference Programme

+ Logic Model Insert
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 Logic model and new 
 evaluation methodology

Developing the logic model helped us to see that there were distinct 
outcomes at different stages of the programme. The boxes in yellow 
describe what we do and the pink boxes describe the outcomes that 
come from that. The model identifies outcomes for children as well as 
adults. This allowed us to develop the following broad approach to 
monitoring and evaluation:

• Promotion: monitoring who attends and who goes onto the MAD  
 programme

• Introductory programme: 4 key outcomes evaluated by guidance  
 staff through a review process

• Core programme: topic related skills (monitored through Tutor   
 Summary sheets) and outcomes specific to each participant   
 (chosen from a menu) evaluated through guidance staff.

• Exit programme: monitored through checking progress onto work,  
 volunteering or other courses

We recognised that guidance staff play a key role in providing 
support to participants and were in the best position to check 
progress as part of their ongoing discussions. Tutors could feed 
in useful evidence about group learning around specific areas of 
learning. Childcare staff could be involved in giving an overview of 
the increased confidence of children regularly attending childcare.
 
Forms developed or created to capture this information include:

• A client engagement review form – linked into our database
• A Tutor Summary sheet
• Childcare staff feedback sheet

 Conclusion

Development of the new logic model has helped us to reflect on 
our monitoring requirements and to simplify and revise our current 
methods. Current service users have been involved in this process. 
The new logic model has helped us to be more logical about 
gathering appropriate evidence of the impact of the programme. 
We are about to commission an external evaluation of the MAD 
programme, and expect that the quality of the evaluation will be 
enhanced by the clarity of the logic model. A positive evaluation will 
help us to make the case to housing providers for the roll out of the 
programme as an effective way of supporting a vulnerable group of 
tenants which also reduces rent arrears and tenancy problems.

Case Studies from the Pilot of EtD:  
Rosemount Lifelong Learning 
Making a Difference Programme

+ Logic Model Insert
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 Background

CraigOwl Communities is a charitable company that supports 
people with a range of disadvantages to participate in learning. 
We operate from four community based learning centres in 
Dundee and have around 30 staff. Two of our main programmes 
have been operating since April 2008 and relate to employability 
– aiming to move people towards being “work ready”. 85% of 
staff are involved in delivering these programmes. Following a 
review with staff of the programmes’ strengths and weaknesses, 
it was decided to restructure the two programmes into a single 
programme and make a number of improvements. These included:

• Increasing the emphasis on client individual needs and 
 providing appropriate delivery pathways 

• Improving our ability to ensure that what we are delivering is   
 effective (i.e. developing a comprehensive way to evaluate 
 our outcomes) and linking this to collection of management   
 information

• Restructuring use of staff and premises

• Refocusing staff on the needs of the client rather than the needs 
 of externally imposed management information and “outcomes”

The development work is being led by a group of four project 
co-ordinators. 

The programme model developed (attached) is not a pure logic 
model. It uses some aspects of the logic model methodology – 
clarifying programme inputs and outcomes – but is primarily a 
mapping of the delivery of the programme. The model was used 
for the practical purpose of framing the redevelopment of the 
programme content and structure.

 Focus on one method

Key to improving the programme was the need to develop a better 
way to identify clients’ needs/expectations (the Initial Assessment), 
linking to a way of ensuring that we meet those needs/expectations 
(the Personal Development Plan). The specific aims were to:

• Increase the person-centred approach of the service
• Improve the ability of clients to reflect on their own progress
• Improve our ability to evidence client progress where that progress  
 is “movement towards work readiness” – the funder’s objective.

We intend to adopt a two part approach to the initial client 
assessment.

(i) A computer-based initial assessment questionnaire will 
be completed by the client to gauge their views about their 
own capabilities in relation to the programme outcomes. The 
questionnaire has 20 questions, each with 3 levels of response 
indicating whether the client believes they have a development 
need in that area. The questions, and therefore the development 
areas, relate either to the outcomes of the programme or are 
designed to help identify literacy/numeracy needs. A voice-over 
ensures that clients with literacy difficulties are able to use the tool. 
Staff will be around to assist.

(ii) A face to face discussion with a project worker to talk through 
the report from the computer-based questionnaire, record their 
goals in each development area, prioritise their goals and develop 
a Personal Development Plan – linking directly to the eight  
programme outcomes. The PDP records the client’s initial score for 
each area and provides for a review period after which the computer 
based assessment may be carried out again and second results 
recorded – hopefully showing client progress. The client is asked to 
record numerically the extent to which they feel they have achieved 
their original goal for that development area.

We intend to support this new assessment method by introducing 
a case load approach so that each client has an identified project 
worker who sees them through the programme. The use of this 
initial assessment process will allow us to better engage the client 
with the aims of the learning opportunities on the Skills for Success 
programme and, where the clients’ needs do not match our 
programme outcomes, to identify where clients should be referred 
to other specialist service providers. It will enable staff to tailor PDPs 
to the client. By collecting information in the database on (i) initial 
assessment and PDP and (ii) reviewed assessment and reviewed 
PDP, we will be able to show client progression. 

Case Study: 
CraigOwl Communities 
– Employability Programme “Skills for Success”

+ Logic Model Insert
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Case Study: 
Lead Scotland North Lanarkshire Project 
– pilot Creative Computer Class

 Background

Lead Scotland supports disabled people and carers to access 
learning opportunities offering a person centred service with 
interventions such as: home visit, guidance and support, computer 
loan, volunteer support, transition support. The service is usually 
delivered one to one.

 Vision

Lead Scotland’s vision is of a Scotland where disabled people 
and carers of disabled people achieve their potential in an 
inclusive learning landscape. 

 Mission

Lead Scotland exists to:
• Empower disabled people and carers of disabled people to 
 make well informed choices and engage confidently in learning;
• Provide person centred, individualised support for learning;
• Combat exclusion from learning;
• Inform and influence the development of policy and learning   
 provision.

 Background information to the pilot   
 Creative Computer Class

A number of individuals with learning difficulties/disabilities in North 
Lanarkshire had received one to one Lead Scotland volunteer 
support in their own home to learn to use a computer and wanted 
to progress. A couple of them had tried to move on to a college 
setting but felt the pace was too fast; there weren’t enough support 
assistants and the materials weren’t accessible enough.  In short
it was too big a leap from the one to one support. The Learning 
Co-ordinator saw the need and gap to be bridged and explored 
a way forward, with 2 volunteers (who had the necessary skills, 
knowledge and experience) and the Training and Development 
Officer.

We hold the Investing in Volunteers quality standard and encourage 
volunteers to be involved both strategically and operationally. Our 
strategic plan for 2009-2012 states that “we believe in volunteering 
as a learning experience”. 

The pilot was a timed piece of work, with design preparations from 
August 2009, and delivery of a 10 week course between October and 
December 2009, funded by the wider North Lanarkshire Project. It 
was viewed as worthy of “pilot” status because of the differences to 
our usual work, namely:

• Lead being the learning provider
• Working with a group instead of one to one
• Volunteers designing and taking the lead to deliver the course
• The course written for a group, with tailored elements for 
 individual need
• Bespoke action plan, review and evaluation 
 (weekly and at the end) 

+ Logic Model Insert
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Focus on one method

We wanted a method of evaluation for the end of the programme 
which would be accessible and usable, taking cognisance of 
people’s learning difficulties, literacy skills and their wholehearted 
enthusiasm for using technology.

During the course reviews and the snapshot evaluations at the end 
of each session we noticed that participants tended to say “great” 
to everything and “yes” or “no” to questions asked. We wanted 
to have an evaluation which would mean they took some initiative 
to tell us what they liked and how they felt about the course.

Pictures were laid out (conveying a variety of emotions, working 
in groups, working at home, parts of the computer and internet) 
to represent what they had been doing and emotions to consider 
how they might have felt about the course. The Training and 
Development Officer then asked people individually to choose 
3 pictures (one at a time) then sit in front of a computer holding 
up the image for a photo to be taken via the webcam. They had 
a quick chat about why they picked the image and agreed a 
sentence to be written next to the photo. The photos and text 
were quickly and easily transferred into the Comic Life programme 
to create an instant and personalised A4 storyboard

The Training and Development Officer had been working behind 
the scenes so was less known in person to the participants – for 
this reason she carried out the evaluation to bring some objectivity.    

Each participant received a copy of the evaluation for their folder.  
It will also form part of a wider case study evaluating the whole 
pilot to see if we will replicate this pilot in other areas with these 
monitoring and evaluation tools.

In our experience

Advantages
It’s quick and fun. Participants had heard of a webcam but hadn’t 
seen one in action. Each person had a dry run with the webcam to 
see how it worked. 

It’s like a storyboard so the concept is relatively easy to get to grips 
with.

People selected different pictures and reasons and the results were 
varied, suggesting people got different things from the course and 
the experience. The other monitoring and evaluation tools had not 
brought out this diversity.

Disadvantages
One person didn’t want their picture to be taken, but they agreed 
to hold up the image to the webcam and hid behind it.

It wasn’t fully technically accessible to the participant as there would 
have been a learning curve to take the photo themselves then upload 
into the piece of software comic life. The Training and Development 
Officer did that bit.

It’s not very scientific but does give evidence towards soft outcomes.

Learning from the Pilot of Explaining the Difference | Part 2
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Situation
Currently there is a very diverse landscape of learning needs which cannot be 
met solely through ‘formal education institutions’. Barriers to taking up mainstream 
educational routes include both ‘perceived’ and actual barriers such as:

• Past negative experience of formal education
• Lack of childcare
• Language and culture
• Disability
• Social isolation

Lack of knowledge, skills and qualifications prevent people from reaching their full 
potential leading to people not taking up the services they are entitled to, not able to 
access jobs and financially maintain their families, not having a full voice or being 
able to contribute to their communities. These issues affect them, their families, the 
community and service and support organisations.

Logic model for Voluntary Adult Education: focus on learners

Assumptions
Everyone has a right to learning and the opportunities that stem from that, based 
on their individual needs and circumstances. Some individuals need extra support 
to identify what is possible in terms of their own development, to overcome barriers 
and to cross educational and life transitions.  

A flexible approach to identify and addressing gaps in services is needed and 
cannot always be provided by formal educational institutions. The voluntary 
adult education services are uniquely placed to reach people, using a holistic, 
person-centred approach, non-judgemental approach that focuses on ‘life relevant’ 
skills and knowledge. They support and complement provision by other education 
providers, helping people to move toward mainstream education provision where 
appropriate. They are able to help demystify educational systems and to build 
bridges between services.

Learning from the Pilot of Explaining the Difference | part 2

Staff tutors
Development workers 
Guidance workers

Volunteers
Peers
Others

Other agencies

Money

Buildings

Technology

Academics

Very broad range of 
learners

People with 
impairments or 
health issues

Carers

Parents (sometimes 
with specific issues 
eg addiction)

School leavers

Unemployed people

Low paid or unskilled

Refugees and asylum 
seekers

BME people

Local people in 
disadvantaged areas

Engaged participant

Improved knowledge 
of educational options

Better able to 
articulate current skills 
and support needs

Better able to 
overcome barriers eg: 
Childcare, Finance, 
Language, Disability

Increased confidence 
and motivation to 
take up learning 
opportunities

Decision made about 
next steps

Increased knowledge 
and hard and soft 
skills (depends on 
courses)

Learn how to learn

Increased confidence

Increased motivation

Increases social 
contracts/networking

Reducing poverty 
and independence

Independent learner

Improve health

Improved life chances 
for self and family

Greater self 
determination

Increased ability to 
access services in 
general

More connected

Qualifications and
/or experience

Increased pride in self

Put skills, knowledge 
into practice

Improved 
understanding of of
other cultures and 
communities/different 
perspectives

More work ready

More life ready

eg: better parents

eg: more assertive

eg: cook better or 
more healthy

eg: access services

Intergration between 
groups and 
communities

Volunteer to support 
others

Outcomes along the way

Promotion and 
advertising

Outreach

Taster and 
promotional sessions

Drop in

Advice and 
information

Guidance

Group learning

Self directed learning

Ongoing support

Childcare and other 
support services

Inputs Beneficiaries
Pre-Learning 
Activities

Pre-Learning 
Outcomes

Learning and 
support activities

Shorter term 
outcomes

Longer term 
outcomes
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Assumptions
Childcare is essential and also effective in maintaining parents’ engagement 
3 Stage programme effective in maintaining engagement

Situation
Young parents with complex barriers at risk of losing their tenancies due to inability 
to manage finance, resulting in rent arrears, and/or anti-social behaviour. Target 
group of young parents tend to be care leavers or are isolated lone parents with few 
sources of support. Many have low educational attainment, and tend not to have 
stable routines for their children. Most of the children are under five years old and not 
attending any childcare. Young parents attend MAD programme 3 days per week in 
three stages which steadily build confidence and progression.

External factors
Complexity of barriers, e.g. violence, poor health, which prevent 
sustained engagement, recession, reduced funding for FE which
limit options for progression
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Rosemount lifelong learning ‘making a difference’

Tutors

Guidance workers

Admin

Manager

Childcare staff

Other agencies: 
health visitors, 
social workers, 
tutors from colleges, 
youth workers

Young parents 
(aged 16 –25)

- who are social   
housing tenants 
and at risk of being 
unable to sustain 
their tenancies

- who are residents of 
disadvantaged areas

- who may have 
complex issues e.g. 
health problems 

Tasters: local 
agencies

Tasters: parents

Outreach and home 
visits

Guidance: 
assessment of 
whether course ready

Crèche

Engagement

Better able to 
articulate current skills 
and support needs

Depending on 
interests of group: 

Arts
Fun activities
Outings
Intro to topics e.g. 
health 

Guidance and support

Increased social 
contacts

Increased confidence 
and self esteem

Increased aspirations, 
plans for future

More stable routine

Topics including:

Parenting
Money management
First aid
Beauty

Guidance and support 

Topic related 
qualifications & skills

Increased 
communication skills

Improved confidence 
& motivation

Improved knowledge 
of services

Improved parenting 
skills

Improved 
understanding of 
health issues

Improved diet and 
nutrition

Better able to manage 
tenancy

Better financial 
management

Improved confidence 
of children

Moving on, 
access to college, 
employment, 
volunteering, 
Group task

Guidance 
and support

Progress to college 
work, volunteering

Improved life skills

Improved health & 
well-being

Improved tenancy 
sustainability

Childcare: Nursery, 
afterschool care, 
crèche

Core Programme 
Outcomes

Inputs Beneficiaries Promotion
Promotion 
Outcomes

MAD: Intro
Programme

Intro Programme
Longer term 
outcomes

MAD Exit 
Programme

MAD Core 
Programme
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CraigOwl Communities: Dundee City Council SOA Outcome 1
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Management

Tutors

Project workers

Job brokers

Volunteers

Placement students

Partner agencies

Training resources

Premises

Communications 
technology

Money

Unemployed people

People with low/no 
skills or qualifications

People with low 
literacy/numeracy 
skills

People with health 
impairments, incl. 
addiction, physical/
mental health/learning 
difficulties

Carers

Parents

School leavers

Young people in 
transitions

Refugees and asylum 
seekers

BME people

Homeless people

People living 
in Community 
Regeneration Areas

People in the criminal 
justice system

Clients/learners 
are engaged and 
attending

Clients are better able 
to overcome initial 
barriers eg. childcare, 
homelessness, 
finance, language

Clients

- are able to support 
needs

- have increased 
confidence/motivation 
to take up learning 
opportunities

- have improved 
knowledge of options

- have plan for next 
steps 

Job vacancies and 
work placement 
opportunities are 
available to clients

Clients have:

1. Increased knowledge 
about how to overcome 
barriers to employment 
eg. health, financial issues, 
childcare

2. Increased understanding 
of sort of work interested in. 
Suited to and able to secure 
in current labour market

3. Increased motivation 
for progressing towards 
employment

4. Improved ability to 
deal with the practical 
process of getting a job

5. Improved awareness 
of the personal qualities 
and behaviours that will 
help to secure and sustain 
employment

6. Increased work-related
accredited qualifications 
and/or other practical skills

7. Increased relevant work 
experience

Dundee will be a regional 
centre with better job 
opportunities and 
increased employability 
for our people

Outcome 1 c. 
Dundeewill have effective 
pathways to employment

Increase the number 
of workless people 
progressing towards and 
achieving sustainable 
job and other positive 
outcomes

Outcome 1 d.
Our people will have 
access to employment 
opportunities and support

Maintain level of 
employment and training 
provision accessed by 
people in community 
regeneration areas

Dundee City Council 
Intermediate/short 
term outcome

Promotion, 
advertising and media

Outreach

Liaison with specialist 
local partner agencies

Drop in service 
provision of advice 
and information

Individual assessment 
and personal 
development planning

Employer 
engagement and 
relationship building

Referral to 
specialist service

Job awareness and local 
labour market information

Motivation for work

Job search skills 
and support

Personal attributes 
and behaviours
Confidence, personal presentation, 
coping, timekeeping and reliability

Work related skills
Communication, problem solving, 
planning and organising, customer 
service, working with others

Accredited qualifications

Practical skills and 
experience
In-house training, Work placement, 
Volunteering

Specialist literacy and 
numeracy intervention

Job Brokerage

Resource Inputs Beneficiaries
Pre-Learning 
Activities

Pre-Learning 
Outcomes

CraigOwl Inputs CraigOwl 
Outcomes

Dundee City 
Council SOA 
Outcome 1

Clients progress to 
positive destinations 
- employment, further 
training or volunteering
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North Lanarkshire pilot - Creative Computing Course, Bellshill Academy
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Staff (Learning 
Coordinator/dev staff 
manager)

Volunteers

Time

Building

Money

Materials

Technology

Learners

Volunteers

Partner organisations

Learners turn up 
every week

Increased ICT 
knowledge and skills

Learners have a good 
experience of learning 
in a group situation

Increased life chances 
for self

More independent 
learner

Complete course

Put skills and 
knowledge into 
practice outwith class

Participants have 
increased confidence

Learners are clearer 
about the support 
they need to learn ICT 
skills

Increased willingness 
and motivation to 
access other learning 
provision

Learners make better 
use of internet and 
computer

OutCOMES 

Along the way

Recruitment and 
acclimatisation 
period to Lead’s 
approach and range 
of interventions

Impartial guidance 
about learning 
options and learning 
process

6 months 1 to 1 
support with volunteer 
to develop ICT skills

Group learning 10 
week evening class

Ongoing support to 
learn in class (2 to 1)

Develop and deliver 
bespoke, easyread 
materials and 
curriculum

Transition support 
from pre-engagement 
activity, eg easyread 
information pack, 
pre-meeting

Inputs Beneficiaries
Pre-Learning 
Activities

Pre-Learning 
Outcomes

Learning and 
Support Activities Shorter Long term

Very long term

Engaged participant

Increased motivation 
and confidence to 
take up learning 
opportunites

Decision made about 
next steps

Situation
A group of people with learning difficulties in North Lanarkshire want to 
learn ICT skills with a literacies approach in a supported group situation. 
Existing ICT courses are too high level, too paper based and not well enough 
supported for this group.

Assumptions
• Education is a human right. The European Commission government are 
 supportive of lifelong learning for all and moreover that all types of formal, 
 non formal, and informal learning are valued. National policy, strategy and 
 law champion inclusion for disabled people.

• This group of learners have all had formal literacy support over a number 
 or years, but are not able to articulate how they learn, beyond, ‘I need support 
 to learn/read/write’.

• ICT literacy is becoming more and more assumed, e.g. the front faces of 
 many agencies are increasingly available online. There is a knowledged 
 digital divide wich includes disabled people with low level literacy skills.

External factors
There are a number of factors which are outwith the course organiser’s 
control, which may affect learners sustaining their commitment to the 
course, including ill health, family/support workers expectations and 
availability, transport.

Fit with NL single outcome agreement
Theme 2 - Lifelong Learning

Local Outcomes:
• Increased participation in alternative curricla options
• Increased number of learning opportunities for adults
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About Learning Link Scotland

For the past 15 years, we have supported, promoted represented 
and developed voluntary adult education in Scotland. We do 
this by working with our extensive network of voluntary sector 
organisations. We are an independent voluntary organisation. 
Our experienced staff team provides high quality services including 
representation, development, research, consultancy, training and 
materials. We are led by an elected Board of Directors.

Our members are voluntary organisations delivering adult 
education. By working together with partners across the sectors, 
we improve opportunities for communities and contribute to 
Scottish Government strategy for lifelong learning, social inclusion 
and citizenship.

Visit the website www.learninglinkscotland.org.uk for:

• Further information on Explaining the Difference
• Events, training and activities
• Publications and resources
• Information on the voluntary adult learning sector

About Evaluation Support Scotland

ESS is unique in Scotland. We were set up specially to help 
voluntary organisations and funders measure the value of 
what they’re doing. We are rooted in the sector: our staff and 
trustees are aware of the issues, understand the problems. 

With support from ESS, you can measure your success; 
learn how to improve your service and how to report on the 
difference you’re making.

Visit the website www.evaluationsupportscotland.org.uk for:

• A range of ESS support guides but particularly
 ESS Support Guide 1.2 – Developing a Logic Model
 ESS Support Guide 1.1 – Clarifying your aims, outcomes 
 and activities
 ESS Support Guide 2.2 – Developing and using indicators
 ESS Support Guide 3.2 – Writing case studies
 Various guides on different types of methods
• Thematic guides and resources
• Evaluation tools
• Training and events
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This Pack was written and published by Learning Link 
Scotland and Evaluation Support Scotland. Its development 
was funded by the Scottish Government and Lifelong 
Learning UK.

Learning Link Scotland
Suite 6, 2 Commercial Street
Edinburgh EH6 6JA
Tel: 0131 553 7992
info@learninglinkscotland.org.uk

Scottish Charity Number: SC025308   
Scottish Company Number: SC380020 

Evaluation Support Scotland 
5 Rose Street 
Edinburgh EH2 2PR
0131 243 2770
info@evaluationsupportscotland.org.uk

Scottish Charity Number: SC036529 
Scottish Company Number: SC284843 




